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09/22 – Updated in accordance with School Improvement Guidance: Framework for Evaluation, Improvement and Accountability

Note the School Improvement Guidance replaces the 2014 guidance ‘School development plan.’  It places the requirements of ‘The Education (School Development Plans) (Wales) Regulations 2014’ (School Development Plans Regulations) in the context of the new framework for evaluation, improvement and accountability.


THE CONTENT OF THIS DOCUMENT WILL BE SUBJECT TO REVIEW ANNUALLY AND FOLLOWING AN INSPECTION BY ESTYN (following a school’s inspection, the school development plan must be amended to reflect post-inspection feedback, findings, recommendations and proposed action.  This should be done within 20 working days)
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Curriculum for Wales: The context for improvement.  Vision for Successful Schools under the Curriculum for Wales

Learner Progress is central to the Curriculum for Wales, so progression needs to have similar importance within evaluation and improvement activities, and accountability processes.  The School Improvement Guidance suggests that schools use the following 2 questions as a starting point for their improvement activities:-

1. Are learners progressing in the ways described in the principles of progression, supporting them to develop towards the four purposes?
2. Is the pace of learners’ progress in line with the expectations of teachers and the curriculum?

The new ‘national priorities’ which schools must have regard to when setting their improvement priorities, will be:-

· improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience
· reducing the impact of poverty on learners’ progression and attainment

To support schools to navigate this new context, 8 contributory factors have been set out describing key attributes that schools that are successfully realising the curriculum will possess.

1. Enabling all learners, and in particular those from disadvantaged backgrounds, to progress along their own learning pathway and raise their aspirations to achieve their full potential; allied to a range of assessment approaches to understand and support this progress.
2. Co-constructing a curriculum, in line with the Curriculum for Wales Framework, which promotes a broad range of knowledge, skills and experiences (including social and interactional experiences) with a clear understanding of why these matter.
3. Ensuring the school environment supports learners’ and practitioners’ well-being.
4. Supporting practitioners' understanding of what works in curriculum design by investing in the enquiry and pedagogic skills of all staff.
5. Enabling ambitious professional learning for all practitioners in a school dedicated to being a learning organisation.
6. Embedding reflection, self-evaluation and improvement within schools, with good school leadership as a pre-condition for that.
7. Being at the heart of their communities - building better relationships between schools and families, communities and employers, to support and promote educational achievement and excellent employment, next steps education and training.
8. Listening to children and young people as they engage with their learning and supporting them in achieving their aspirations.





School Vision
‘Your Right to be the best you can be.’
In Morriston Primary School we aim to provide a broad, balanced and rich curriculum.  We offer an inclusive environment where pupils are encouraged to be healthy. happy, digitally competent, creative, confident and resilient learners.  We challenge our pupils to reach their full potential, equipping them with the skills necessary to continue on their journey of life-long learning.

Our School Mission Statement 
‘Together Everyone Achieves More.’
Learning and working together as a community, we challenge and support each other, to achieve our goals.

School Context
155 pupils aged 3-11, including 15 who attend the nursery class part-time (September 2025)  
Staffing: 10 Teachers, 20 Teaching Assistants, 1 Office Manager, 1 Admin Assistant, 1 Caretaker, 3 Cleaners, 2 kitchen staff  
There are 8 classes, including the nursery  
41.4% A-E EAL, 36.8% A-C EAL (numbers at Plasc 2025). There are 27 different languages spoken at home.   
No pupils speak Welsh as their first language  
38.6% eFSM (statutory school age only - numbers at Plasc 2025), with a 3-year average of 42.3%
69% of pupils are in the 30% most deprived area in Wales (numbers at Plasc 2025)  
Mobility (number of in-year leavers and joiners) was last reported as 22.6% for 2023-24, with a 5-year average of 20.6%. Mobility was 8th highest across Swansea and is always high, compared to other schools, due to the social housing and our traveller community. 
26.4% ALN (numbers at Plasc 2025). 
Date of last inspection was March 2017 with an Estyn Review visit carried out in July 2018  
Categorisation: Yellow 2B (last available categorisation information)  
Attendance: Latest reported figures placing schools into Quartiles, placed us in Quartile 2. Attendance currently is 92%.







Context of the School Development Plan.

The School Development Plan has been created within the guidelines of the Framework for Evaluation, Improvement and Accountability

Information and Evidence for ‘improvement planning’ has been gathered and evaluated through honest, robust, evidence-based self-evaluation arrangements.  The 3 main purposes for the use of this information is for:-
	Improvement – for the learner
	Accountability – for governance purposes
	Transparency – for the wider citizen – telling them how well the school is doing

This Plan was written after consultation and input from the headteacher (if that person is not a member of the governing body), pupils, parents or carers of pupils, school staff and any such other persons as the governing body considers appropriate.  The consultation was carried out through INSET days, questionnaires and school council meetings.  Due regard is given to the school’s comparative data and pupil outcomes when creating the plan.
The plan is formulated as part of the school’s self-evaluation procedures.  The duration of this plan is from September 2025 to July 2026.  All grant funding referred to in this plan is to be spent by March 31st 2026 (unless grant provider allows carry forward).

The governing body will seek to meet the school improvement targets for the current school year by working with:-
· Pupils at the school and their families; and
· People who live and work in the locality in which the school is situated.

Progress against the plan is reported in each Headteacher’s Report to Governors and through the work of the various governor committees.  The plan is reviewed and updated annually.  Copies of the plan are given to the Governing Body and every member of school staff.  A summary is available to other stakeholders on request.
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[bookmark: NATPRIOR]Curriculum for Wales – the context for improvement

NATIONAL PRIORITIES

Framework on embedding a whole-school approach to emotional and mental well-being
Cymraeg 2050: A million Welsh speakers
Additional Learning Needs and Education Tribunal (Wales) Act 2018
Supporting learner progression: assessment guidance


	CONTENT
	EVIDENCED IN SDP
	REFERENCE TO STRATEGIC PRIORTY

	Framework on embedding a whole-school approach to emotional and mental well-being

	YES
	NO
	Priority 1

	Cymraeg 2050: A million Welsh speakers

	YES
	NO
	Priority 2

	Additional Learning Needs and Education Tribunal (Wales) Act 2018

	YES
	NO
	Priority 3

	Supporting learner progression: assessment guidance

	YES
	NO
	Priority 3 and Priority 4









	Grant Finance 2025-26

	Source of Funding
	Purpose
	Sum
	Cross-referenced to priorities in the SDP

	School Standards Grant (EIG/ALP(RRR) Grant 
	Ensure each pupil profits from excellent teaching and learning, focusing on 
· Improving Literacy 	
· Improving Numeracy
· Breaking the link between disadvantage and educational attainment 
	£100,351
	Priority 1
Priority 2

	Pupil Development Grant 


	Reducing education inequalities and a focus on Equity and Wellbeing for every learner
Breaking the link between disadvantage and educational attainment.
	£97,661
(£ 67,850 funded through eligibility for Free School Meals & £ 16,100 Early Years allocation, £ 11,500 smoothing fund to ensure there are no losers, £ 2,211 smoothing fund (split remaining allocation between all schools).

Plus Additional PDG LAC - £2,470.96
	Priority 1


	Curriculum Reform Grant
	
	£2,257.34
	Priority 1
Priority 2
Priority 3


	Professional Learning
	To support curriculum developments and ALN reform.
	£5,576
	Priority 4


	Hwb Infrastructure
	To support infrastructure and devices.
	£9,736.75

	Priority 2


	Period poverty
	To ensure access to period products for all, free of charge and accessible in the most practical and dignified way possible.
	£221
	Priority 1


	ALN
	To support ALN reform and training.
	£4,957

	Priority 3


	MEGRT
	Supporting pupils with English as an additional language to access their learning and settle into school.
	£17,548
	Priority 1, 2 and 3

	FEO Grant
	Supporting pupil and family well-being and attendance.
	£5,015
	Priority 1


Key:  EIG spend, PDG spend, RRRS: ALP, School spend
[bookmark: SUMOFPRIOR]
Summary of priorities 2025/26
National priorities underpin our school development: 
· improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience
· reducing the impact of poverty on learners’ progression and attainment

	Priority
	SI Overarching areas for Self-Improvement
	UNCRC
Article

	1. To continue to embed systems that promote positive emotional and mental well-being of pupils and staff, supporting inclusivity and positive attitudes to learning.
	Vision and Leadership
	Curriculum, Teaching & Learning
	Wellbeing, Equity and Improvement
	A19 – be safe
A24 - healthcare
A8 - belonging and identity
A12 - say what you think should happen and be listened to.

	2. To continue to further enhance teaching and learning with a focus on the 3 Enablers and a purposeful curriculum that builds systematically on pupils’ existing knowledge, understanding, skills and experiences, securing progression as pupils move through the school.
	Vision and Leadership
	Curriculum, Teaching & Learning
	Wellbeing, Equity and Improvement
	A29 – be the best you can be
A28 – have an education.
A3 - do the best for a child.
A14 – have a religion
A19 – be safe
A7– name and nationality
A8 - identity

	3. To continue to develop purposeful ALN and assessment and tracking procedures that secure pupil progression and achievement and provision that meets the needs of all learners.

	Vision and Leadership
	Curriculum, Teaching & Learning
	Wellbeing, Equity and Improvement
	A28 - have an education        
A3 - do the best for a child

	4. To continue to ensure leadership and professional learning impact on standards and learner outcomes across the school. 
	Vision and Leadership
	Curriculum, Teaching & Learning
	Wellbeing, Equity and Improvement
	A28 – an education        
A3 – do the best for a child


 

[bookmark: Proceed][bookmark: Progress]The school improvement priorities for the 2 school years immediately proceeding from the current school year.
	Aspect
	YEAR 1
	YEAR 2

	Learning – Teaching and Curriculum
	Continue to ensure purposeful curriculum planning.
Continue to work with the Cluster developing a shared understanding of progression and assessment procedures across the AoLEs and DCF. 
Continue to develop learner confidence with Welsh oracy aiming for the Gold Siarter Iaith.
Continue to develop Pupil Voice to promote continued independent learning.
Continue to develop outdoor learning opportunities that encourage engagement, positive attitudes and cross-curricular learning.

	Continue to refine and embed the curriculum offer.
Continue to enhance pupil engagement and independence. 
Continue to raise pupil standards with effective teaching and learning across the school. 


	Wellbeing /Care
	Embed emotional and mental wellbeing provision
Continue to embed Pupil Voice – influencing planning through Epic planning and Pupil Voice groups involved in continuing to improve our school by monitoring and leading whole school projects.
Continue to embed tracking and assessment processes. 
Continue to improve levels of attendance.
Continue to implement ALN reform. 
 
	Continue to reflect on and improve our emotional and mental wellbeing provision. 
Continue to ensure pupil voice is firmly embedded.
Continue to embed ALN provision to meet the needs of all learners. 



	Leadership
	Continue to use SLO approach and reflective practice.
Quality PL – The Three Enablers – Effective environments, Enabling adults and Engaging Experiences.  
Continue to mentor and induct new staff. 
School to school work e.g. Enterprise and action research.
Continue to refine self-evaluation processes – learning walks, book scrutiny and lesson studies to make accurate judgements and move teaching and learning from good to excellent.
Continue to develop all staff as leaders – staff self-reflection using performance development review model, professional standards and CPD logs etc.  
Continue to develop role of parents in their children’s education through e.g. workshops, parent support groups etc. 



Premises
Review current H&S, safeguarding procedures to ensure they continue to meet requirements. 
LA links with Lisa Collins (Safeguarding) /Rob Lynch (H&S).

	Continue to drive the school forward ensuring high standards and expectations for all.
Continue to foster positive parental engagement e.g. support/ information/groups/attendance etc.
Continue to develop professional learning offer and action research approach that impacts on standards.










Premises
Continue to review current H&S, safeguarding procedures to ensure that they continue to meet requirements. 





[bookmark: PONGOING]ONGOING/BACKGROUND ACTIVITIES 
	TARGET
	TIMESCALE
	PERSON RESPONSIBLE
	COST

	ALN Annual report to Govs
	Summer term 
	ALN GOV /ALNCO
	NIL

	Analysis of data /pupil progress
	Summer / Autumn term
	Teachers/SLT/HT
	NIL

	Analysis of class data / pupil progress 
	Termly
	Teachers
	Adds/Phase NIL

	IDP writing and reviews twice annually, PCR, ALN support timetable & intervention programs according to need (see provision mapping and intervention programs records)
	Ongoing
	ALNCO/ALN Team
	ALNCO/ALN Team Time

	Local colleges link for training students /student mentoring
	Termly 
	PB Teacher Mentor training
	£115 ½ DAY PER TERM 

	Pupil Voice groups
	Termly
	Teachers
	NIL

	Criw Cymraeg
	Termly
	Ll. A
	NIL

	ECO Committee
	Termly
	AR
	NIL

	Healthy Schools
	Termly
	PW
	NIL

	MEGRT Monitoring and Record keeping
	Annual survey
	EAL Lead Ll. A/HT
	MEGRT Grant

	Digi Superheroes 
	Termly
	PB
	NIL

	Reporting to parents /parents’consultations
	Termly
	Teachers
	NIL

	Curriculum monitoring/ standards
	On-going program
	AoLE teams
	£115 ½ day Autumn/Summer Term per staff member

	T&L monitoring
	Termly
	SLT
	NIL

	Performance development teachers /associate staff
	Autumn / Summer
	Team leaders / HT
	£460/PPA (SUPPLY)

	NGRT & Nat tests- Numeracy, English, Reading 
	Summer term
	SLT/teachers
	NIL Phase time

	Analysis / feedback of tests
	Summer Term
	SLT/teachers
	NIL Phase time

	AoLe Team annual review of policies and Action plans
	Ongoing
	AoLE teams
	PPA TIME

	AoLE Teams cluster SUP
	Termly
	AoLE teams
	£460 per term

	Health & Safety checks eg Fire / Risk Assess.
	Annual audit /Termly check
	Health and Safety Team/HT/Teaching staff
	£230 supply 

	Pupil / Parent / staff / Gov questionnaires
	Annual calendar ongoing
	HT
	NIL

	ELKLAN/Wellcomm support for staff /pupils
	On –going
	D O’C
	NIL

	Thrive/ELSA/Therapeutic play/Scerts
	Start of yr audit, group/individuals
	HT/ Thrive TA / ELSA TA/ ALN Team
	In-house cover

	Ed Psych and ALNCo planning
	Annual meeting – Sept
	ALNCO
	ALNCO Time

	In-house Standardisation and moderation 
	Termly 
	Teachers/SLT
	Adds

	Governor AoLE link meeting
	Annual program
	AoLE Leads/Govs
	NIL

	Community Assemblies
	Termly
	Libanus
	NIL

	After School / extra-curricular clubs
	Weekly program
	Teachers/TAs
	NIL

	Safeguarding procedures and site security
	Ongoing (termly staff reminders)
	HT/ DHT / All staff
	NIL

	 
	
	
	






















Review of previous year’s priorities
On reviewing school improvement targets, the school has evaluated its performance through asking 2 questions:-

1. Are learners progressing in the ways described in the principles of progression, supporting them to develop towards the four purposes?
2. Is the pace of learners’ progress in line with the expectations of teachers and the curriculum?

Answers to this have supported the development of lines of enquiry of subsequent self-evaluation and improvement.  


	PRIORITY
	EXPECTED OUTCOMES
	ACTUAL OUTCOMES
(to show success and failure using qualitative and/or quantitative data)

	Priority 1: To continue to embed systems that promote emotional and mental well-being of pupils and staff, supporting positive attitudes to learning.


	a) All learners and in particular our most vulnerable learners having their needs met through therapeutic play, Elsa and Thrive strategies and approaches.
	Learners able to call on strategies to support emotional regulation. Staff using a Pace approach leading to improved well-being for all.
	Targeted learners have benefitted from therapeutic play interventions to support their emotional regulation and well-being, following three staff receiving training from Janet Johns, Specialist Teacher of Complex Needs, Prevention and the Early Intervention Team. Individual pupils have demonstrated positive progress following access to weekly therapeutic play sessions. Pupil progress has been tracked via a completed baseline, followed by monitoring and end of intervention outcomes. All Thrive class assessments demonstrated positive progress across the school. Thrive and ELSA assessments and action plans were completed and followed for classes and groups/individual learners as required. Every class was targeted once a week as well as the whole class sessions, such as check-ins, circle time and calming music. Most learners demonstrated positive outcomes from these sessions, being more-able to recognise and discuss their feelings and strategies they could use to support them to regulate their emotions to be more ready for learning. Miss Cole continued to attend regular ELSA supervision sessions in the cluster, where she gained advice and support strategies to use with individual cases, supporting progress and regulation of learners in school.  Brighter Futures have supported individual learners who had been referred for 1:1 counselling sessions. These strategies will need to continue to be implemented over the coming year as well as PACE and Thrive approaches.

	b) Learners supported to understand their emotions, learn about healthy relationships and a healthy lifestyle and develop a greater understanding of inclusivity and non-discrimination by introducing updated health and well-being and RSE Curriculum resources.

	Learners demonstrating improved understanding of their emotions, about healthy relationships and a healthy lifestyle and developing a greater understanding of inclusivity and non-discrimination.

	Learners have benefited from a range of lessons to support their understanding of emotions, healthy relationships and a healthy lifestyle as well as developing an understanding of inclusivity and non-discrimination, following staff utilising the updated resources and curriculum maps. Learners have raised their awareness of the importance of fundraising for charity by raising money for Hello Yellow and Show Racism the Red Card. Brighter Futures have also been completing Self Esteem, resilience, healthy relationships and transition sessions with Year 5/6 and Spectrum have been working with Year 4/5 and Reception/Year 1 recognising and developing healthy relationships. This work will need to continue to be developed and embedded over Year 2 of the curriculum cycle.

The pupils in Healthy Schools club have reflected on why they wanted to be members of this club and how it has helped them and others. They have kept their notice board updated in the main foyer with photos and messages. As part of international walk to school month Healthy schools club created an advert and shared the WOW walk to school safari challenge and held a whole school assembly.  Healthy schools club have also created a pupil friendly hygiene policy. The aim of this is to encourage good personal hygiene. The completed policy has been shared, disseminated and discussed in classes and during well-being Wednesday assemblies. Hygiene posters are also displayed in the school toilets as reminders to the learners. 

Learners have been supported to be more empathetic, whilst also giving them a greater awareness and understanding of a range of emotions, using the Think Equal Programme. During quality assurance activities conducted in the Upper Phase, it was pleasing to see how the Empathy Lab approach has been delivered across the phase. Practitioners have utilised a range of texts/ novels to allow learners to engage with a number of social issues (loneliness and inclusion), developing learners’ empathic skills. 

All learners from across the school took part in the Empathy Day Festival (Monday 2nd June – Thursday 12th June). Learners engaged with a range of topical issues e.g. movement of people, refugees, inclusion and non-discrimination whilst also developing empathy and literacy skills. 

	c) Pupils demonstrating further improved attendance and school continuing to foster home/school links.
	Pupils attending school regularly. Pupils’ learning supported further via good communication between home and school.
	Pupil attendance overall is up just over 2% from last year at 92%. First day calls have continued to be made home to discuss reasons for absence if these have not already been provided by parents. Those learners with attendance under 90% and causing concern have continued to be sent letters as reminders regarding expected attendance. Referrals have been made to the EWO as necessary for further support as required. 

Attendance meetings have been arranged with parents and the EWO for those who have already received letter 2. Attendance plans have been written and agreed to ensure there is a continuance of the improved attendance. The Pastoral Support Officer checks in regularly with families who are causing concern and these strategies will continue to need to be implemented over the coming year.


	d) Learner/
parental and community engagement further developed in the in the life of the school.

	Learners’ relationships and opportunities supported via increased parental and community involvement/engagement in the school as well as improved links established with outside agencies/businesses.
Improved links with EHH/CAMHs and cluster schools.
	Parental engagement in the life of the school has been very positive over the last year. Various events were organised for the parents such as a Fairtrade market with foods from around the world. There was also a Calculation workshop to support parents to be more confident in supporting their children at home with mathematics. Cookery workshops were held to encourage healthy eating through the sharing of healthy recipes and healthy ingredients. Parents were also given produce to take home to recreate the recipes for the rest of the family.

Spectrum Cymru held an event for parents in school on 19th March 2025 regarding pupil’s behaviours online with a focus on appropriate and inappropriate images. There was also a 3-day CSCS course Level one health and safety in the construction environment and a Multiply Numeracy session for nursery and reception parents to support their children at home. A family event was also held for parents where a range of agencies came to share information and updates with parents to support any concerns or issues they might be facing. The Local Area Co-ordinator was there, The Parent Carer Forum, Fire Safety, Faith in Families and the National Autistic Society.

A SPACE programme – ‘Supporting Parents and Children Emotionally’ was run weekly in school through the summer term. SPACE is an educational programme aimed at all adults to enable them to support children and young people who may be going through difficult times. The weekly sessions covered understanding how trauma affects both children and their parents, how to manage difficult emotions, grounding techniques like body scanning and 7/11 breathing and resiliency check-lists to recognise protective factors. These sessions were very positively received by those parents attending and these parental engagement sessions will continue to be fostered and developed over the coming year.



	

	Priority 2: To continue to further enhance teaching and learning with a purposeful curriculum that builds systematically on pupils’ existing knowledge, understanding, skills and experiences, securing progression as pupils move through the school.


	a) Learners offered a curriculum  ensuring progression in knowledge, skills and experiences across the school, through thorough planning of the curriculum plans for Year A by teachers .
	Learners offered appropriate coverage of knowledge, skills and experiences via thorough curriculum mapping, for Year A from teaching staff.  
	Pupils have benefitted from authentic learning opportunities covering a range of topics as teachers have written their termly curriculum maps for the year outlining coverage across the AoLEs, Literacy, Numeracy and DCF skills and opportunities for outdoor learning. Pupils have been involved in EPIC planning to explore their interests linked to their topics, thus supporting positive engagement. Monitoring across the AoLEs has been positive with good coverage shown. AoLE Leads have noted strengths and areas for further improvement. This feedback has been shared with individual class teachers and has therefore supported and influenced their onward planning for specific year groups.

Senior leaders created ‘coverage checkers’ for each AoLE. Highlighting coverage against each ‘What Matters statement.’ These were shared with all teaching staff so they were aware of coverage and any areas which might have needed greater attention.  Monitoring across the AoLEs was positive demonstrating good coverage and progression of individual learners across the school. This work will continue to need to be embedded and further developed over the coming year.


	b)Develop confidence of learners with problem solving and reasoning in Mathematics and Numeracy.
	Pupils demonstrating raised confidence in problem solving and reasoning as a result of well-planned lessons and activities from teaching staff.

Raised standards of pupils in problem solving and reasoning in Mathematics and Numeracy as evident in pupil books and National Test Scores.
	Improving problem solving and reasoning skills of learners was targeted by providing staff Inset training on 3rd September 2024 with Lynwen Barnsley. Action research for the staff was also linked, with them exploring strategies to improve the problem solving and reasoning skills of all learners. Staff focussed on this in their classrooms and strategies employed demonstrated positive impact on learner confidence. Staff looked at examples of strategies being used in each class through peer lesson observations. Strengths were noted like activities being planned to stretch the more-able but also differentiated for a range of learners. Questioning was used to check prior learning, understanding and then to advance understanding. Misconceptions were addressed and learners were encouraged to explain their reasoning. Following feedback, staff continued to see the need to ensure the learners developed systematic ways of working and they also continued to develop the use of practical and visual resources to support all learners, including EAL learners. Staff also worked with learners to continue to develop fluency and recall of times tables. 
Staff continued to plan tasks for the learners to aid their development of problem solving and reasoning and they tracked the impact of their interventions by monitoring pupil progress. Findings of action research demonstrated a positive impact on progress for most leaners. Detailed information for individual year groups has been outlined in the class action research PowerPoints. All staff felt that continuing to develop learner fluency in Mathematics and Numeracy would impact on all areas of the What Matters Statements. 


	c) Learners exposed to a range of sentence types, encouraging a sequential and explicit writing process, allowing learners to develop and extend their writing. 

	Learners’ writing ability impacted positively by staff confident in delivering lessons to encourage a sequential writing process.
Learners benefitting from a progressive progression map of sentence types being disseminated across the school.
Learners’ books demonstrating evidence of the development of a range of different sentences within books.
Raised standards of learners in extended writing opportunities.
	Pupils' writing abilities have improved through a sequential writing process and the use of a sentence progression map. Learners have been supported to develop their writing progressively across the school. This was initiated via the DHT carrying out Inset training for the staff on the sequential writing process. A progression map of sentence types was shared with teaching staff across the school. Staff utilised this in their classes to support the teaching of writing, supporting learners to build on their writing progressively from the cold write to the hot write. During quality assurance activities within the Upper Phase, a range of sentence types were seen within Languages, Literacy and Communication and across the curriculum. 

Practitioners utilised the sentence progression map to plan and deliver explicit sentence sessions, developing learner’s use of a range of sentence types.  This was noted as having a positive impact on learner’s extended writing skills and attributes e.g. learner’s using 2A and list sentences within a biography based on George Mallory.

The Languages, Literacy and Communication AoLE lead conducted a quality assurance activity, monitoring learner’s books, practitioner’s planning, assessment, curriculum coverage and the opportunity to listen to learners from across the setting. 



The findings of the monitoring activity were:
Areas of strength: ​
· A wide-ranging literacy coverage with learners engaging with a variety of genres of writing, which follow the literacy scheme of work. ​
· Following training, it was pleasing to see a consistent approach to the writing process being developed throughout setting.
Areas for further development: ​
· A continued need to develop a consistent approach to the development of sentence writing throughout the setting, ensuring all classes engage with and utilise the sentence progression map to enhance learner’s ability to extend their writing skills. ​
· Purposeful questioning to clarify and extend learner’s understanding.

Staff have continued to utilise the sentence progression map within their practice and during spring term monitoring it was evident that a range of sentence types were being explicitly delivered across the setting, via a range of extended writing opportunities, thus having a positive impact on learner’s ability to create interesting and varied writing for a range of purposes.   

During summer term monitoring in the Upper Phase quality assurance activities, it was evident that a range of sentence types (If,if,if then sentences, BOB sentences and description detail sentences) were being taught explicitly across the phase to learners. Practitioners have been utilizing the sentence progression map to ensure clear progression throughout the phase. After these explicit opportunities, learners have been independently utilising these sentences within their extended writing, thus up levelling their final writes. This will need to continue to be embedded over the coming year with pupils provided with consistent opportunities to develop their knowledge of the range of sentence types, which in turn will develop their extended writing.

 

	d)Learners and staff continuing to develop fluency and confidence when speaking Welsh.
	 Learners and staff confident communicating using Welsh. Learner’ vocabulary improved and impacting on their written Welsh work.
Increased use of Welsh around the school.

	Pupils and staff have developed confidence in speaking Welsh, with increased use of Welsh around the school.
Pupils have participated in various Welsh language activities and events. Welsh oracy of learners has continued to be encouraged at every opportunity with staff utilising the Ffa La La resources as well as the Welsh Scheme of work and Slot Drilio sessions. The Criw Cymraeg have led the Welsh Quiz for the staff on Shwmae Day and Welsh Menus are being placed on the tables at lunch times to encourage the learners to make requests for their food in Welsh.
On the 23.1.25 a film company attended school to film some Ffa La La sessions with Years 1 and 2 in order to share their learning and celebrate the work they have been doing on the Ffa La La website. The School Improvement Adviser and Welsh in Education Officer for the school completed a learning walk in school with a Welsh Focus. They found that nearly all pupils are able to recollect prior learning and use Welsh appropriately to answer questions. Nearly all pupils participate enthusiastically in class activities for example in lessons in Welsh in Nursery and Year 1/2 and in the STF classes. It was noted there is a calm and purposeful atmosphere evident and the climate in nearly all classrooms is conducive to learning. 

Gavin Thomas, Welsh in Education Officer supported staff development with training introducing a range of strategies staff could use in the classroom to support the learners. A range of games were shared with staff to support learner confidence and fluency in speaking and reading Welsh. A range of resources were shared with staff to support their teaching of Welsh in the classroom. Ideas were also shared to continue to develop and improve Slot Drilio sessions, thus further developing learner confidence in speaking Welsh in the classroom and around the school.


	e) Learners offered cross-curricular outdoor learning experiences with an emphasis on developing links to creativity, geography and scientific learning in the outdoors.

	Pupils able to develop their cross-curricular skills in creativity, geography and scientific skills in the outdoors via well planned, exciting learning opportunities from staff. Pupils experiencing fluidity of movement promoting indoor/outdoor learning. Pupils accessing effective enhanced provision in the outdoors.

	Pupils have engaged in cross-curricular outdoor learning experiences, developing skills in creativity, humanities and science and technology. Learners have benefitted from a range of outdoor learning opportunities across the autumn term, such as Year 5/6 having created Mondrian Designs for the outdoor classroom. STF 2 have explored the local park looking for signs of autumn. Year 4/5 and Year 5/6 have been developing their Welsh language skills playing Welsh games outdoors. STF 1 have been mark-making outdoors and comparing different textures. Nursery have collected a range of leaves on their autumn walk. Year 4/5 have been surveying their local community comparing the different types of businesses in Morriston. Year 5/6 have learnt about the history of Morriston on a trip to the Copper Jack and Year 1/ 2 and Year 3/ 4 developed their sense of Cynefin by finding out about recreation in the area, visiting the local park, finding out about John Morris whilst navigating their way around the park.  

In the spring term a range of outdoor learning opportunities have been offered to learners over the term. Year 5/6 learners estimated height of objects, out of reach, using knowledge of right-angled isosceles triangles, such as trees in the grounds, lamp posts, the height of the school etc. Year 4/5 learners used their numeracy skills to create timelines of the Ancient Egyptian period outside in the grounds. Year 3/ 4 learners finished their Burps, bottoms and bile topic by creating a science experiment/model of the human digestive system outside in the grounds. STF learners developed their gross motor skills using the bikes, scooters and hoops in the outdoors.

In the summer term learners from across the setting engaged in Outdoor learning week (28th April – 4Th May). During this week learners undertook a range of learning opportunities in the outdoor environment including a science investigation linked to levels of friction on different surfaces, creating a pirate ship using a range of different materials and creating number lines.


	
	
	


	

	Priority 3: To continue to develop purposeful ALN and assessment and tracking procedures that secure pupil progression and achievement and provision that meets the needs of all learners.


	a) Learners’ depth and extension of learning and understanding extended via skilful questioning and reflective feed forward opportunities in the classroom.
	Pupil’s learning extended and deepened.
Pupils reflecting on their learning and how this can be progressed in next steps.

	Pupils' learning has been extended through effective questioning and reflective opportunities. Staff received Inset training from the deputy head based on developing effective questioning and reflection on learning. 

Following quality assurance activities during the Autumn term, the DHT delivered a further Inset training (Monday 6th January 2025) based on delving deeper into how to develop effective and progressive questioning. The aims of the training were to:
•Recap - why questioning matters
•Share findings from the autumn term Languages, Literacy and Communication monitoring
•Offer opportunities to reflect on current practice 
•Share the progressive questioning map linked to Blooms Taxonomy

Prior to the training, the DHT created a progression map as a reference point for staff to ensure progressive and effective questioning across the setting. During the Inset training, this map was shared with all staff. This progression map will continue to aid practitioners to plan, deliver and deepen learners’ questioning skills.

The DHT also shared the school’s journey to effective and progressive questioning with colleagues from across the local authority during the ‘Teach for Purpose’ training series. Following this session, a number of schools have approached the school to share practice (Clwyd and Gellionnen). During quality assurance activities (Phase Monitoring and Shared Understanding of Progression sessions), it was evident that practitioners across the setting are utilising the questioning progression map and Blooms Taxonomy to extend learners skills and knowledge via a number of cross curricular opportunities, thus extending learning and ensuring engagement with critical thinking skills. 

During summer term quality assurance activities within the upper phase, it was evident that practitioners are utilising a range of strategies to increase learner’s depth of understanding via skilful questioning and reflective feed forward opportunities. These have been made explicit by practitioners with learners responding/editing their work using green pen in order to move their learning forward. Practitioners feel this work will continue to need to be embedded across the school over the coming year.


	b) All Learners having their needs met and able to reach their full potential via a consistent approach to ULP and enhanced provision/missions/
challenges across the school.
	Learners having their needs met and reaching their potential via a consistency in Universal Learning Provision across the school.
Pupils accessing quality enhanced provision/challenges in lower and upper phase.

	Learners have benefitted from receiving a consistent ULP, which has been a focus for staff following further training, support and guidance offered by the ALNCo during the Inset Day training in September. A ULP audit was carried out looking at good practice and identifying next steps. Teachers have actioned the identified next steps. The ULP toolkit continues to be available to all staff on Teams, with ideas and strategies to support learners across all areas of need.  The ALNCo who is cluster lead, has met with ALNCOs across the Morriston cluster to look at developing an alignment of ULP within the cluster too.  

Many of our pupils' needs are supported using ULP or targeted intervention, but some learners have been identified as requiring a higher level of support, PCM meetings have been held as required, following the decision-making process and IDPs have been implemented following a person centred approach. RJ (CCET holder) has assessed children in the mainstream setting to identify any difficulties and how we can best support them.

Staff are continuing to work hard to ensure all learners get the right support to help them thrive and learn.  Staff are ensuring our universal learning provision allows children to access their learning, creating a learning environment that is as accessible as possible for all our learners.    For those learners who have been identified as requiring targeted provision, the decision- making process continues to be carried out and IDPs implemented as appropriate. 

The graduated response continues to be used to support learners and for those learners who require additional support, advice has been sought from external agencies such as the behavioural support teacher, educational psychologist, social communication forum and SALT etc.   

The ALN training menus have been shared with staff to upskill and develop their professional development to support learners' needs across the school. Staff have also attended Sign-a-long training to support learners’ communication skills.   

	c) Pupils’ IDP outcomes tracked and monitored using a person-centred approach, moving them closer to their positive change/aspirations.
	Pupil outcomes tracked to ensure they are child centred, relate to the child’s specific need and relate to either the aspirations, what’s working or what could be better for them within at least one of the areas:
• Language, Learning and Development and Skills.
• Living Independently.
• Friends, Relationships & Community Inclusion.

	Pupils' Individual Development Plan (IDP) outcomes have been tracked and monitored using a person-centred approach and termly reviews of their progress against their IDP outcomes.  The ALNCo has continued to hold person centred meetings with parents, pupils and professionals to review and celebrate pupils' achievement and successes.  Pupils are supported with the pupil toolkit to gather their views, and this is fed into the PCM meeting.   During the PCM, outcomes are identified by prioritising areas that the pupils need to develop ensuring that it is meaningful to the pupils.  ALNCo/headteacher/teachers have tracked and monitored progress of learners, decision making meetings have been held as required and individual pupils who have been identified as meeting the two-step definition of ALN have received PCMs and IDPs have been drafted. Progress has been tracked and monitored, and new areas/outcomes have been identified/updated for individual learners as required.   

All PCMs have been held in a timely manner, and progress has been celebrated, and new outcomes have been identified for individual learning.  School have identified some pupils who require a higher level of support and possible change of provision.  School have made onward referrals to the LA for consideration of a change of provision as required.  Consultations with the educational psychologist and direct work with pupils have been arranged as needed.   The Behavioural support teacher has worked with and observed pupils who have required intervention and support. She has written feedback reports outlining strategies that have needed to be implemented or continued with. 

Consultations have been held with the educational psychologist for pupils identified as needing specific support and advice.  Direct work with these pupils is scheduled to take place as required.   New IDPs have been drafted as required for learners across the school who have been identified as having ALN.   ALNCo, STF1 teacher and the Headteacher have received training on Teacher Centre, the new platform for writing and recording IDPs.  The ALNCo has begun to write IDPs using the Teacher Centred platform.    All pupils have been converted over to the new ALN system, we have no learners left on the old SEN system.  

	d) All learners experiencing a high standard of provision in line with the ALN implementation timeline plan for September 2024 to August 2025.
	All learners provided with a high standard of provision by all school stakeholders who understand and are following the implementation timeline plan for September 2024 to August 2025.

	All learners have been provided with a high standard of provision and the implementation timeline plan for September 2024 to August 2025 has been successfully followed. Pupils' Individual Development Plan (IDP) outcomes have been tracked and monitored using a person-centred approach. The ALNCo has co-ordinated and held PCMs for pupils with ALN, IDPs have been reviewed or drafted for those pupils who have been identified as having ALN after completing the decision-making process.  All pupils have now moved over to the new ALN system. Identified staff have attended training. RJ has attended a Sign-a-long foundation course and has been using ABC charts to identify triggers.  The ALNCo is an ALN Ambassador for the LA and is the ALNCo cluster lead.  The ALNCo attends termly meetings with ALN Ambassadors for the LA and meets termly with the ALNCos across the cluster to share information, updates and to work collaboratively. The ALNCo updates staff regularly with key changes. The ALNCo has arranged cluster twilight sessions for TAs in the cluster in order to upskill staff.  

The training menu has been shared with staff across the school.   ALNCo has sought advice from a range of professionals to support learners’ needs, for example, behaviour support team, SALT, ND forum and the social communication forum.  Strategies have been shared with staff to implement and track progress. The specialist teacher for physical and complex needs has supported learners within the mainstream.   All STF/OAU staff have attended the sensory processing course with Hannah Childs, occupational therapist/sensory integration practitioner.  

The ALNCo has liaised with specialist teachers for advice and strategies to effectively support learners within the mainstream setting.   STF staff have attended sensory process training with Hannah Childs (OT), gaining a better understanding of the importance of supporting and meeting pupils’ needs with their sensory needs. Daily sensory circuits have been carried out with pupils in STF2.  The LA have provided sensory crates to be shared across the cluster on a rotating carousel to support learners.   PCMs have been arranged for Year 6 pupils with IDPs/Statements for the Summer term, to discuss transition, ALP and outcomes for Y7. 

The ALN training menu was shared with all staff across the school. Staff identified courses they wished to attend to support learners and to develop their own professional development.  The ALNCo liaised with the comprehensive setting for pupils in Year 6, discussing their needs and provisions.  Comprehensive ALNCos attended person centred meetings for those learners with IDPs in Year 6 to discuss the additional learning provision that they will provide at a secondary level.  Additional transition dates were organised for learners with ALN and vulnerable learners who would benefit from extra transition.  STF2 pupils in Year 6 attended transition sessions with their Y7 placements and additional dates were allocated.  Admission meetings were held for pupils in Year 6 in STF2 with their secondary placements.   Advice was sought from OT, SALT, BST and the educational psychologist for individual pupils.   All statements have been converted into IDPs and there are no longer any pupils on the old SEN system in school.  


	

	Priority 4: To continue to ensure leadership and professional learning impact on standards and learner outcomes across the school.


	a)AoLE Leads to continue to lead on curriculum development, ensuring developing knowledge of progression and coverage of knowledge and skills in their areas for learners, whilst also liaising with staff, cluster and wider and updating their link governors as appropriate and liaising with pupil voice groups to continue to ensure ongoing school improvement.

	AoLE Leads liaising with staff, Cluster and wider, keeping up to date and ensuring developing knowledge of progression and appropriate coverage of knowledge and skills in their specific areas for learners and reporting on updates to governors as appropriate.
	AoLE Leads audited and reviewed their AoLEs and wrote actions plans for the year linked to whole school priorities in the School Development Plan. AoLE Leads have continued to lead on curriculum development and liaise with staff, cluster, and governors. A few governors have been into school to link up with their link AoLE Leads. AoLE Leads have had time to monitor their AoLEs reviewing progress, standards and coverage in their areas and listening to learners. AoLE Leads have identified strengths in their areas and areas for further development. These findings have been shared with staff and governors and will feed into future targets for the school.

Staff have met in phases to review their coverage and standards of leaner progress across the AoLEs. Strengths and areas for further improvement have been recorded and have been addressed in further planning. 



	b) Continue to foster performance development approach, encouraging staff to use the Grow Model to consider strengths and areas they’d like to further develop in order to impact on pupil performance.
	Staff self-reflective and ensuring their professional learning is impacting on pupil progress. Performance development procedures followed.
	School leaders have continued to embed the Performance Development approach. Staff have revisited and updated ‘Self review’ documents outlining professional standards which have been developed over the last academic year. During Performance Development meetings with their line managers, teaching staff have utilised the GROW model to identify areas to target in order to continue to impact on pupil’s performance. 

Performance Development Mid-term reviews have been conducted with teaching staff throughout the setting. Practitioners have revisited Grow Models updating with relevant information in line with their developmental needs. They have also reflected against the standards and updated their CPD records, reflecting on the impact of their CPD.

As the year has progressed, staff have been encouraged to continue to update their CPD logs to reflect recent training accessed such as the whole school Prevent training and Fire Awareness and Safety training completed 23.5.25.


	c)Continue to develop pupils as leaders and support their involvement in school improvement processes.
	Pupils confident to talk about how they have improved and developed their school and what they like about their school.
Pupils aware of their rights and responsibilities.
	All pupil voice groups have been active throughout the year. The school council representatives were elected for the year and have been busy supporting and representing the pupils. 

They met with Mrs Harris and Mrs Lucas to discuss the proposal to close the OAU and the school council devised a set of questions that they asked in a meeting with LA representatives. The school council reviewed the updated SDP and devised a new child friendly SDP for the school year 2024/2025. They shared with all classes and displayed around the school so everyone has been aware of and working towards our school targets. The school council also devised a new child friendly welcome leaflet for visitors and new starters. The school council entered the Show racism the red card competition. They have also been working on creating a tour guide for any visitors that come to the school. 


The Eco Committee led the school in their celebrations of the 30th Birthday of Fair Trade. The Eco committee decided that this year the school needed to do something special instead of just holding the traditional school ‘bake off.’ As a committee they decided to hold a street market where every class represented a country and baked a food type that was traditional to that country. They had everything from banana Welsh cakes from Wales, to fortune cookies from China, fruit salads and smoothies from the Caribbean, to popcorn from America. Classes created their own Fair-Trade banners, posters and price tags. The parents and PTFA attended the event which proved very successful.
The Eco club/committee have also completed the Environmental Review for this year which supported them to formulate the Action Plan. They also created a brand-new Eco logo and an updated Eco Code for the school. They have carried out recycling busts and created posters for the whole school to support the correct recycling in the school bins. The children have also been busy planting flowers/sunflowers in the school garden to continue to enhance the school grounds. This work will be ongoing over the next academic year.
The Criw Cymraeg have met weekly with updated members for the new school year. They have elected a Chair and Vice Chairperson (Jailan Egai Williams and Amelia Minshel) and each class has voted 2 members as representatives. 
Following the success of the Silver Language Charter Award in the Summer Term 2024, the Criw have started to focus on what it will take to move forward towards the Gold targets; promoting a Welsh language ethos in the school and supporting Mrs Arnold in her work as Welsh Co-ordinator. They have designed updated Welsh Menus for lunchtimes and are encouraging children to use them when requesting their food or asking each other what they like, dislike etc.
The children in year 5 and 6 also visited Margam Park on September 13th 2024 to take part in a promotional video for the Urdd Eisteddfod being held in Swansea in 2025. We had learners take part in the creative dance category and recitation. 
The Criw have worked independently to come up with new ideas for their own Welsh assemblies. They have also been asked to showcase our Welsh assemblies, therefore the criw will prepare assemblies to share with other schools as required. 
Healthy schools club has been active, where pupils have explored why they wanted to be members and how healthy schools club helps them and others. The board in the main foyer was updated with their photos and messages. 

As part of international walk to school month Healthy schools club created an advert and shared the WOW walk to school safari challenge. 
Healthy schools club have written a pupil friendly hygiene policy. The aim of this has been to encourage good personal hygiene. It has been shared and discussed in classes and during well-being Wednesday assembly. 
Healthy Schools Club has actively shared ideas to further enhance the use of the school garden, with a strong focus on creating more meaningful outdoor learning experiences, such as growing seasonal vegetables and setting up wildlife observation areas.  The children have shown great enthusiasm and creativity in imagining how the garden can further support learning across the curriculum. They have also applied for and been successful in obtaining a grant to help resource the garden further, enabling them to expand the range of activities and provide even more opportunities for hands-on, outdoor learning for all pupils.
Year 4/5 have engaged with the Digital Dialogue project. Digital Dialogue: Wales gives young people the chance to engage meaningfully with their local, regional and national politicians, and have a say on issues that matter to them. 
The programme supports the ‘ethical, informed citizens’ purpose of the Curriculum for Wales. During the project, learners developed a number of literacy skills including the ability to ask a range of meaningful questions.
During the project, learners questioned and engaged with the following decision markers:
•Councillor Yvonne Jardine 
•MS Tom Giffard 
•MS Sioned Williams 
•Torsten Bell MP

Year 4/5 learners also took part in the NHS Pen Pal Project. The project involved learners engaging with an NHS professional via a number of formal letter exchanges, where the NHS professional described their job role, home life and general day-to-day happenings within the NHS.
The project outcomes were:

· Pupil knowledge widened regarding careers within the NHS
· Improved literacy skills of learners through formal letter writing and questioning skills
· Pupil learning enhanced through authentic learning experiences

The class were paired with a Respiratory and Sleep Clinical Scientist (Adam).
Two Year 5 pupils were selected to become Bronze Young Ambassadors (BYA) and were provided with the relevant training during the Autumn and Spring Terms. The remit of the Bronze Young Ambassadors is to drive physical skills of pupils throughout the school. 
The BYA have also run a lunchtime games club for Years 4,5 and 6 learners. During this club, learners have developed a range of physical literacy skills, whilst raising engagement in sports.  This club runs every Tuesday and Thursday lunchtime from 12pm-12.20pm.  The Bronze Young Ambassadors are also responsible for organising the timetable for the lunchtime games sessions.


	d)To continue to ensure the monitoring and maintenance of safeguarding and health and safety procedures and processes.
	A safe environment maintained for pupils, staff and visitors to the building.
Safeguarding and health and safety procedures maintained to a high standard.

	All risk assessments have been reviewed and re-written as required. Evolve risk assessments are written and approved prior to trips and excursions. The Child protection and safeguarding policy has been updated in line with the LA Model policy. A safeguarding peer review was carried out by the LA on 8th of November 2024 with very positive feedback regarding school child protection and safeguarding procedures. 

On 6.1.25 Simon Burman-Rees delivered re-fresher training in Child-protection and Safeguarding with a focus on signs and indicators of abuse and the duty to report. Spectrum Cymru also delivered training regarding domestic abuse and the different types of abusive behaviour. They also signposted staff to different agencies for support. The governors carried out a health and safety audit on 29.1.25, surveying the school building, grounds and procedures. The DHT undertook Designated Safeguarding Person Training (Children) Group D in the spring term.  

Prevent training and Fire Awareness and Safety training was completed by all staff on 23.5.25. Ongoing maintenance has been carried out as necessary such as remedial work to the internal stairwells to the staff room and Thrive and Support rooms and the toilets in school.

	
	
	

	




















	[bookmark: Priority1]STRATEGIC PRIORITY 1:
To continue to embed systems that promote positive emotional and mental well-being of pupils and staff, supporting inclusivity and positive attitudes to learning.


	RATIONALE:
(Why is this on the plan this year?  Schools should outline clearly using information (quantitative and qualitative) to justify.)
A strength of the school continues to be our work towards promoting positive emotional and mental well-being of pupils and staff. This is evidenced in ethos and approach in the school and also in our Thrive whole school assessment scores, demonstrating positive progress in every class across the school. We feel it is essential to continue with this work, especially for our learners who become dysregulated at specific times.  We intend to work with Charlotte Clarke (in line with the LA Respect, Rights and Responsibility Policy for schools’ work on the behaviour change programme), which will ensure all adults are responding in a consistent way, using our PACE approach and will also support us to further embed our Thrive strategies, Trauma Informed Schools practice, ELSA and therapeutic play approach. From the feedback of our learners, we also feel that increased opportunities for outdoor learning will further improve engagement of learners, well-being, team-building, resilience and collaboration. We will further embed our Health and Well-being and RSE curriculum map and we want to continue to embed our work on improving attendance and continue with our work on fostering parental and community engagement within the school. 


	Sub Priorities
	Intended Impact/
Success Criteria
	Key Actions
	Lead Person
(to include governors)
	Timeline
	Funding
(to include grant funding)
	Link to Monitoring/Self Evaluation Activities that will give you evidence of impact on learners
(Reference documents or pages of documents from quality assurance timetable)

	a) All learners and in particular our most vulnerable learners having their needs met through consistency of approach, relational/PACE strategies, therapeutic play, Elsa and Thrive strategies and approaches.
	Learners able to call on strategies to support emotional regulation. Staff using a consistent, relational/pace approach leading to improved well-being for all and nearly all pupils being able to engage well in learning and sustain focus.
	School to introduce the Model Respect, Rights and Responsibility Policy for the LA. Staff to work with Charlotte Clarke to access the Behaviour Change Programme. Staff to complete Thrive class/group/individual assessments and action plans.
Pupils to have access to Thrive strategies such as individual and group action plans and general classroom strategies such as calming music, mindfulness sessions, check-in and calm down areas etc.
Elsa and trauma informed TA to provide additional well-being sessions for learners as identified and required.
Trained staff to utilise therapeutic play strategies with identified learners. Brighter Futures/Platfform etc.to be utilised for individual learners as needed.


	HT, Wellbeing support officer, Trauma informed TA, Therapeutic play trained TAs and all staff.
	Sept 25 – Jul 26
	Thrive online subscription
£481.40

	Thrive online assessments and action plans. Elsa Assessments. Observation records. Pro-active plans and ABC records. Myconcerns.

	Evaluation (Continuous)



	b) Learners supported to understand their emotions, learn about healthy relationships and a healthy lifestyle and develop a greater understanding of inclusivity and non-discrimination by introducing updated health and well-being and RSE Curriculum resources.

	Learners demonstrating improved understanding of their emotions, about healthy relationships and a healthy lifestyle and developing a greater understanding of inclusivity and non-discrimination.

	Health and Well-being and RSE Curriculum to be embedded by staff.

Staff to use the updated resources to support their planning and delivery of H & W-B and RSE sessions in order to support learners to understand their emotions, learn about healthy relationships and a healthy lifestyle and develop a greater understanding of inclusivity and non-discrimination. This will be monitored by the Health and Well-being lead, SLT and teaching staff as the year progresses during learning walks, book scrutiny and listening to learner sessions.



	Health and Well-being Lead, HT, outside agencies like Spectrum and all staff.
	Sept 25 – Jul 26 
	Updated resources on HWB.
	AoLE montoring and listening to learners. 
Shared understanding of progression portfolios. 
Pupil books and portfolios.
Learner feedback and behaviour.

	Evaluation (Continuous)




	c) Pupils demonstrating improved well-being, engagement, resilience, collaboration and team building skills from taking part in outdoor learning sessions. 
	Most pupils are ready to learn both independently and collaboratively, demonstrating increased engagement and resilience. 
	All staff to access Inset training in outdoor learning, focusing on auditing current provision, further increasing opportunities for outdoor learning and utilising resources from Learning Through Landscapes.
Health and Well-being Lead trained in outdoor learning to lead sessions for learners in the upper phase.
All learners to engage in outdoor learning sessions, daily in Foundation Phase and weekly in Upper Phase. 
Health and Well-being Lead to track progress of learners and support ongoing development required.
Learners in Lower Phase accessing their outdoor areas fluidly.

	Health and Well-being Lead, HT, and all staff.
	Sept 25 – Jul 26
	/
	Teacher observation and assessment.
Learner reflections and feedback. 

	Evaluation (Continuous)




	d) Pupils demonstrating further improved attendance and school continuing to foster home/school links.
	Pupils attending school regularly. Pupils’ learning supported further via good communication between home and school, with an increase in pupil progress for pupils who previously had low attendance.
	Well-being support officer monitoring attendance, making first day calls home and sending out attendance letters as required, following the Attendance Pathway.
Good links with EWS and home/school links established.
Continue to encourage good attendance through attendance awards in assembly and attendance reporting on school newsletters.
	Well-being support officer, HT, EWS and all staff.
	Sept 25 – Jul 26
	PDG funding for well-being support officer.
	Weekly monitoring of attendance levels. Letters sent home and meetings arranged/attendance plans as appropriate.

	Evaluation (Continuous)



	e) Learner/
parental and community engagement further developed in the in the life of the school.

	Stronger relationships with families, community partners, and external agencies provide pupils with broader learning experiences and timely support for emotional and social needs. This leads to improved engagement, confidence, and readiness to learn across the curriculum.
	Further develop workshops/events being run/organised by the school e.g.
SharingtableCymru cooking sessions, art and craft sessions, 
CAMHs School In-reach etc.
Develop Community Café – to engage all stakeholders

	Well-being support officer, HT, outside agencies and all staff.
	Sept 25 – Jul 26
	Funding for resources to run the workshops events.
Tackling Poverty grant - £800

	Parental/community involvement and feedback/questionnaires.

	Evaluation (Continuous)














	[bookmark: Priority2]
STRATEGIC PRIORITY 2:
To continue to further enhance teaching and learning with a focus on the 3 Enablers and a purposeful curriculum that builds systematically on pupils’ existing knowledge, understanding, skills and experiences, securing progression as pupils move through the school.


	RATIONALE:
(Why is this on the plan this year?  Schools should outline clearly using information (quantitative and qualitative) to justify.)
A great deal of work has been carried out on refining our curriculum design offer. Our focus this year is to refine our curriculum maps to include our coverage of knowledge, skills and experiences for Year B, ensuring progression of learners across the school. In order to ensure our curriculum offer is most effective leaders would like staff to focus on the 3 Enablers, which will be developed using an action research model. Further to monitoring outcomes, we will develop opportunities for pupils to utilise a wide range of sentence types, thus impacting on their extended writing skills across the curriculum.​ Further to monitoring of Mathematics and Numeracy and listening to learners, leaders feel pupils would benefit from continuing to improve learner fluency and understanding of number in order to support learner confidence across all areas of Mathematics and Numeracy. Leaders have clear plans to ensure the confidence of our learners in speaking Welsh continues to improve and we will link this work with a focus on the Siarter Iaith Gold award.
 


	Sub Priorities
	Intended Impact/
Success Criteria
	Key Actions
	Lead Person
(to include governors)
	Timeline
	Funding
(to include grant funding)
	Link to Monitoring/Self Evaluation Activities that will give you evidence of impact on learners
(Reference documents or pages of documents from quality assurance timetable)

	a) Learners offered a curriculum with an emphasis on the quality and impact of the interplay between the three enablers to inspire and challenge learners in their learning through offering enabling adults, engaging experiences and effective environments.  
	Learners making strong progress via enhanced learning experiences with a balanced interplay between the 3 enablers, ensuring they are challenged appropriately through enabling experiences, the correct support and effective environments. 
	Further information on the three enablers shared with staff in Inset Training on 1.9.25. Staff to audit learning environments, approaches and strategies and track progress of learners through action research linked to their focus approach, ensuring provision is learner-centred, process driven and progressive from where the learners have come from. This work will be shared amongst staff via a share action research area on Teams, allowing staff to learn from each other’s practice. Teachers will also have the opportunity to watch each other teach and share this learning opportunity. 


	HT, GH and all teaching staff.
	Sept 25 - July 26
	Curriculum support funding
	AoLE monitoring and listening to learners.
Shared understanding of progression portfolios.
Pupil books and portfolios.
Action research.

	Evaluation (Continuous)


	b) Learners offered a curriculum ensuring progression in knowledge, skills and experiences across the school, outlined clearly on curriculum plans for Year B by teachers.
	Learners offered appropriate coverage of knowledge, skills and experiences as outlined via curriculum mapping, for Year B from teaching staff, resulting in increased pupil outcomes.  
	Curriculum maps to clearly outline knowledge skills and experiences covered across the term for all year groups, ensuring progression in learning across the school. 
Continue to map activities linked to termly themes onto the progression maps across every AoLE, including the DCF progression map outlining activities for each progression step.


	PB and all teaching staff.
	Sept 25 - July 26
	Curriculum support funding
	AoLE monitoring and listening to learners.
Curriculum maps.
AoLE progression maps.
Shared understanding of progression portfolios. 
Pupil books and portfolios.

	Evaluation (Continuous)


	c)Further improve learner fluency and understanding of number to support learner confidence across all areas of Mathematics and Numeracy.
	As a result of well-planned lessons and activities from teaching staff, pupil’s confidence in number is increased with most pupils able to recall number facts/manipulate numbers (appropriate to their stage).

Raised standards of pupils in Mathematics and Numeracy as evident from teacher observations, pupil books and testing and National Test Scores.
	Staff using the White Rose resources, MyMaths, Numicon and Cuisenaire etc.   Pupils using practical resources to support their fluency and understanding of number across all areas of Mathematics and Numeracy.
Staff will focus on their mental maths warm ups, times tables and increased opportunities for learners to practice their number skills in the mission/challenge areas.
	PB and all staff.
	Sept 25 – July 26
	MyMaths subscription, £419.
White Rose subscription £208.
Numicon and Cuisenaire resources etc.
	Teacher assessment, Basic Maths screen results and national tests. AoLE monitoring. Listening to learners, book looks.

	Evaluation (Continuous)


	d) Learners confident using a range of sentence types, encouraging a sequential and explicit writing process, allowing learners to develop and extend their writing. 


	Most pupils will write with greater clarity and precision, enabling them to express their ideas more effectively across all areas of learning. 
Learners’ books demonstrating evidence of the development of a range of different sentences within books.
Raised standards of learners in extended writing opportunities.


	Ensuring practitioners utilise the Literacy scheme of work to support learner’s writing progression. This will be evident in planning, books scrutiny, learning walks, shared understanding of progression meetings and listening to learners.
Practitioners reinforcing a sequential writing process and ensuring explicit teaching of key writing skills.
Practitioners continuing to utilise a progressive progression map of sentence types in their planning and teaching.

	DHT and all staff
	Sept 25 – Jul 26
	Literacy scheme of work. Progression map of sentence types.
	Teacher assessment and AoLE monitoring and listening to learners/ book looks.

	Evaluation (Continuous)


	e)Learners and staff continuing to develop fluency and confidence when speaking Welsh.
	Continued increased use of Welsh across the school which builds pupils’ confidence and fluency, enabling them to communicate more naturally in a range of contexts. An increased vocabulary will support progression and strengthen their identity as Welsh speakers.
	Continue to embed the Ffa La La scheme to support the teaching of Welsh across the school. 
Pupils to know the 20 key Welsh Language patterns from the Continuum of Welsh language patterns. Ensure staff are speaking Welsh as much as possible and it is being utilised around the school.
Increased use of Welsh linked to topic work and on displays in classes and around the school.
Staff and learners working towards the Gold Siarter Iaith award.





	Ll. A and all staff.
	Sept 25 – Jul 26
	£300 subscription
	AoLE monitoring.
Pupil observations and teacher assessments/book looks.
Gold Siarter Iaith evidence/portfolio.

	Evaluation (Continuous)








	[bookmark: Priority3]STRATEGIC PRIORITY 3:
To continue to develop purposeful ALN and assessment and tracking procedures that secure pupil progression and achievement and provision that meets the needs of all learners.



	RATIONALE :
(Why is this on the plan this year?  Schools should outline clearly using information (quantitative and qualitative) to justify.)
Staff are now confident with their implementation of effective assessment and tracking procedures. Following self-evaluation, it was felt that further work is required in enabling the pupils and making them take greater ownership of moving their learning forward. This involves the pupils reflecting in greater depth on their learning and progression and also taking responsibility for their presentation and handwriting. Steps to success continue to need to be used with the pupils to enable them to understand how they are performing and what the next steps are in their progression as well as skilful questioning from staff to deepen the learning. Staff will also focus more on handwriting to continue to strive for those improved levels of presentation for all learners. The school has effective ALN provision, following self-evaluation it is felt important that staff continue to focus on monitoring and tracking progress of learners from their starting points. 


	Sub Priorities
	Intended Impact/
Success Criteria
	Key Actions
	Lead Person
(to include governors)
	Timeline
	Funding
(to include grant funding)
	Link to Monitoring/Self Evaluation Activities that will give you evidence of impact on learners
(Reference documents or pages of documents from quality assurance timetable)

	a) Continue to strengthen Learners’ depth and extension of learning and understanding, via skilful questioning and reflective feed forward opportunities in the classroom. Encourage further improved presentation and handwriting skills from learners.
	Nearly all older pupils will be able to ask and answer a range of questions.
Pupil’s learning extended and deepened.
Pupils reflecting on their learning and how this can be progressed in next steps.
Pupils reflecting on their peer’s work to support learner progress. 
Pupils demonstrating further improved handwriting and presentation skills.
	Staff to embed strategies for effective questioning and reflection on learning using guides to support learning.
Practitioners across the school to utilise Blooms Taxonomy.
Pupils continuing to have a key involvement in self-assessment and meaningful reflection opportunities whilst developing their ability to identify next steps in progression.
Pupils provided with prompts for peer assessment to support their feedback, learning and development.
Practitioners utilising a handwriting scheme to support pupils to focus further on improving their handwriting and presentation skills.
	DHT, HT and all staff.
	Sept 25 – Jul 26
	Letter – Join
Subscription - £430.80 
	Pupil books, listening to learners, teacher assessment.

	Evaluation (Continuous)



	b) Pupils’ IDP outcome progress tracked and monitored using a person-centred approach, continuing to move learners closer to their positive change/aspirations.
	Pupil outcomes tracked to ensure they are child centred, relate to the child’s specific need and relate to either the aspirations, what’s working or what could be better for them within at least one of the areas:
• Language, Learning and Development and Skills.
• Living Independently.
• Friends, Relationships & Community Inclusion.
• Health and Wellbeing.

	Continued training provided by the ALNCo for all staff as required.
Outcomes tracked and reviewed to ensure they are both SMART and person-centred, moving learners closer to their positive change/aspirations.
PCRs help, termly IDP reviews, observations and assessments carried out as required.

	ALNCo and all staff
	Sep 25 – Jul 26
	/
	Monitoring of IDPs/Person centred reviews.

	Evaluation (Continuous)



 

	c) All learners making strong progress from their starting points.
	All learners provided with a high standard of provision by all school stakeholders who understand their starting points using a range of data and evidence. Pupils make clear progress from their relative starting points. 



 
	ALNCo and EAL Lead to lead staff in completing timely on entry assessments using a range of data and evidence. 

Staff to continue to access the LA ALN training menu as required and any EAL updates.
All teaching staff kept up to date with key developments and changes as they are updated.
Staff to utilise the Teacher’s Centre recording system and the Bell Foundation assessments as well as other assessments to establish baselines and track progress of learners.
Staff to carry out skilful observations of learners to plan next steps in learning.

	ALNCo/EAL Lead and all staff.
	Sept 25 – Jul 26
	Release time for ALNCo and EAL Lead.
	ALN records and IDPs. EAL tracking.

	Evaluation (Continuous)













	STRATEGIC PRIORITY 4:
To continue to ensure leadership and professional learning impact on standards and learner outcomes across the school.


	RATIONALE:
(Why is this on the plan this year?  Schools should outline clearly using information (quantitative and qualitative) to justify.)
A great deal of work has continued to be carried out regarding developing strategic leadership across the school. AoLE Leads have continued to grow in confidence with regard to their knowledge and understanding of the curriculum Framework and our own curriculum offer to our leaners. Following self-evaluation, it is felt that AoLE Leads need continued time to embed these systems in order to further develop the monitoring of progression and coverage of knowledge and skills, supporting further developments in the delivery of their AoLE, securing high standards and learner outcomes across the school. Also we have a new ECO Lead who needs support to develop in this role.
Furthermore, other areas identified were: 
· embedding professional development reviews, ensuring outcomes impact positively on learner standards
· continuing to develop the influence of pupil voice on school improvement
· continuing to maintain high standards of safeguarding and health and safety.


	Sub Priorities
	Intended Impact/
Success Criteria
	Key Actions
	Lead Person
(to include governors)
	Timeline
	Funding
(to include grant funding)
	Link to Monitoring/Self Evaluation Activities that will give you evidence of impact on learners
(Reference documents or pages of documents from quality assurance timetable)

	a)AoLE Leads to continue to lead on curriculum development, ensuring developing knowledge of progression and coverage of knowledge and skills in their areas for learners and ongoing school improvement and raised standards.
(Support to be provided for new ECO Lead to settle into role and continue to drive the school forward in this area).

	All pupils benefit from more coherent and progressive learning experiences as AoLE leads ensure curriculum coverage and progression are well understood and implemented. The ECO Committee’s work fosters pupil leadership, environmental awareness, and real-world problem-solving, enhancing engagement and responsibility across the school.
	AoLE Leads to audit area for the new school year and create action plan. 

AoLE Leads and ECO Lead to access training as required. AoLE Leads to liaise with staff, Cluster and wider, keeping up to date with developments in their area and sharing this information with the rest of the staff.

AoLE Leads to continue to develop understanding of progression and monitor standards and coverage of knowledge and skills in their area for learners and liaise and report to governors.

AoLE Leads to liaise with pupil voice groups as appropriate.

AoLE Leads to work with outside agencies/partners on any awards/initiatives as required. 

	AoLE Leads
	Sep 25 – Jul 26
	AoLE time to monitor area.
	Monitoring through learning walks, book looks and listening to learners and monitoring planning.

	Evaluation (Continuous)


	b) Continue to foster professional development and action research that impacts on pupil performance.
	Staff self-reflective and ensuring their professional learning is impacting on pupil progress. Professional development linked to school development plan targets, therefore impacting on pupil performance. 
	Professional development review guidance followed. Action research completed linked to school improvement priorities, impacting on pupil progress. Staff monitoring their progress against the professional standards and maintaining their CPD log. 

	HT, SLT and all staff
	Sept 25 – Jul 26
	/
	Professional development review meetings in the autumn term. Mid-term review for teachers and lesson obs utilised as learning opportunities for teaching staff.

	Evaluation (Continuous)


	c)Continue to develop pupils as leaders and support their involvement in school improvement processes.
	Pupils confident to talk about how they have improved and developed their school and what they like about their school.
Pupils aware of their rights and responsibilities.
	Pupils voice groups to work on action plans and activities to improve the school/environment in their specific areas.
Children referring to the UNCRC rights and responsibilities.

	HT, SLT and staff running pupil voice groups.
	Sept 25 – Jul 26
	Purchase of resources as needed.
	Action plans. Minutes of meetings. Documents made by pupils.

	Evaluation (Continuous)


	d)To continue to ensure the monitoring and maintenance of safeguarding and health and safety procedures and processes.
	A safe environment maintained for pupils, staff and visitors to the building.
Safeguarding and health and safety procedures maintained to a high standard.


	Refer all staff to the staff handbook for 2025-26 with reminders about health and safety and safeguarding procedures.

Audits and risk assessments to be carried out in a timely manner. 

MyConcern to be used to record safeguarding concerns.

Daily safety checks carried out by caretaker and HT and any maintenance issues attended to as they arise.






	HT and all staff
	Sept 25 – Jul 26
	MyConcern online recording system £846
	Safeguarding and health and safety documentation such as MyConcern’s profiles, risk assessments, audits, checklists etc.

	Evaluation (Continuous)



























Summary of Professional Learning
How the Governing Body will further the professional development of staff in order to meet the school improvement targets.

Governing bodies must consider:
Professional learner needs of ALL staff, including leadership development, in relation to achieving the school improvement priorities.  These provisions also include teaching assistants and staff temporarily placed at the school.

	Priority
	Activity
	Staff Group
	Costs

	Priority 2
	The 3 Enablers
	Teachers/TAs
	/

	Priority 1
	Outdoor Learning Training
	Teachers
	Grant funded

	Priority 3
	ALN training (ALNCo)
	Teachers/TAs
	/

	Priority 4
	Fire Safety Training
	Teachers/TAs
	£295 + VAT

	
	
	
	

	Total
	
	£295



STAFF GROUPS

SMT – Senior Management Team
CL – Curriculum Leaders
TS – Teaching Staff
TA – Teaching Assistants
OSS – Other Supporting Staff (to include administrative, reception, cleaning, lunchtime, caretaking staff – this list is not exhaustive)
TS – Temporary Staff

SDP Checklist
	SDP requirement
	ü
	Comments

	Does a clear vision set the context for the SDP? In order for the school to make sustained improvements and move forward, it needs to have a clear purpose that is shared and understood by all. In setting its vision, a school should consider the context in which it operates and agree a vision that is both motivational and achievable, and is underpinned by solid practical strategies.

This overview should cover learner progress and well-being, and other issues reflected in the 3 overarching areas for self-evaluation set out in this guidance:-
	Vision and Leadership
	Curriculum, Teaching and Learning
	Wellbeing, equity and inclusion
	ü
	Vision statement can be found at the start of the document.  Bold statement regarding whole-school approach to well-being also included in SDP.

	In drawing up the SDP, has school performance information been considered? 

Learner Progress is central to the Curriculum for Wales, so progression needs to have similar importance within evaluation and improvement activities, and accountability processes.  The School Improvement Guidance suggests that schools use the following 2 questions as a starting point for their improvement activities:-

1. Are learners progressing in the ways described in the principles of progression, supporting them to develop towards the four purposes?
2. Is the pace of learners’ progress in line with the expectations of teachers and the curriculum?

	ü
	The rationale for each priority explains what has been considered.

	National priorities in regulations are:
· improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience
· reducing the impact of poverty on learners’ progression and attainment
	ü
	Each priority allows school leaders to link it to national priorities such as CfW and SLOs.  There are also dedicated priorities for reducing the impact of poverty and implementing a whole-school approach to well-being.

	Is there evidence of monitoring, review and revision of the SDP?  Is it a live document?  How are revisions reported?
	ü
	Each current priority has half-termly RAG rating and a narrative section.

	Consultation 
In preparing or revising a school development plan the governing body must consult— 
(a) the head teacher of the school (if that person is not a member of the governing body); 
(b) registered pupils at the school; 
(c) parents of registered pupils; 
(d) school staff; and 
(e) such other persons as the governing body considers appropriate. 

	ü
	Given in the ‘context of the plan’ section.

	Professional development strategy 
Details of the governing body’s strategy for the current school year as to how it will further the professional development of staff at the school in order to meet the school improvement targets. 

Does it include all staff and leadership development?

It will provide a context for the performance management process for all staff.  How does the school use the professional standards?
	ü
	Each priority lists professional learning required to realise it and this is combined in a summary towards the end of the plan.

	Working with the community 
Details of how the governing body will seek to meet the school improvement targets for the current school year by working with parents/carers of learners at the school, local residents, other schools, agencies and businesses, in seeking to achieve the school improvement priorities.
	ü
	Each priority considers how the community can contribute to its realisation.

	School staff and school resources 
How the school deploys its staff and other resources including, but not limited to, funding, equipment, school buildings and grounds.
Details of how the governing body will make best use of the— 
(a) current school staff and school resources (including its financial resources) to meet the school improvement targets for the current school year; and 
(b) school staff and school resources (including financial resources) the governing body anticipates will be available to it to meet the school improvement targets for the next 2 school years immediately proceeding the current school year. 
	ü
	Staff roles and responsibilities are clearly indicated along with costs of staff activity and resources.

	Previous targets 
A brief statement setting out the extent to which the school improvement targets for previous school year were met and where they were not met fully a brief explanation as to the reasons for that failure. 
Schools should evaluate the effectiveness of targets that have been achieved, in terms of raising standards and improving outcomes for all learners.
Schools should always ask these questions:-
1. Are learners progressing in the ways described in the principles of progression, supporting them to develop towards the four purposes?
2. Is the pace of learners’ progress in line with the expectations of teachers and the curriculum?
Schools’ answers to these questions will help determine the lines of enquiry of subsequent self-evaluation and improvement.

	ü
	A review of the previous priorities is included.

	Clearly sets out actions the school will take in order to achieve its targets.

	ü
	Each priority lists actions and offers an opportunity for the school to signpost evidence that informed the inclusion of said actions.

	Clearly sets out expected outcomes as a result of achieving those targets.  Outcomes should focus on the core purpose of school development planning, raising standards and improving outcomes for all learners.
	ü
	Each priority considers what success will look like.

	Clear success criteria and milestones against which intended improvements can be evaluated.
	ü
	Success criteria (see above).  Milestones included in actions.

	The school improvement priorities for the current school year.

The school improvement priorities for the 2 school years immediately proceeding the current school year.

Refresh improvement priorities at least annually, but take account of the impact of self-evaluation and new information on priorities throughout the year.
	ü
	High-level priorities for years 2 & 3 are articulated within the plan.

	Publish the plan by providing copies to each member of the governing body and school staff.
	
	

	The Governing Body must make a summary copy of the school development plan available via the School Governors Annual Report (in line with Regulation 11 of the School Development Plans)

The school should publish the summary copy on its website.

The summary should include:
· -a 1-page overview of the conclusions or findings of the school’s self-evaluation, communicating the school’s main strengths and areas for development, providing the context to parents and carers for the school’s improvement priorities and planned actions. This overview should cover learner progress and well-being, and other issues reflected in the 3 overarching areas for self-evaluation set out in this guidance (vision and leadership; curriculum, learning and teaching; well-being, equity and inclusion). It will be informed by schools' understanding of the 8 contributory factors for successful curriculum realisation
· -high level improvement priorities; planned actions to achieve those priorities; and relevant milestones
· -external support the school will access to help it achieve its improvement priorities during the current academic year (including support provided or brokered by regional consortia)
· -a report on progress against the previous year’s priorities

	
	


























Additional Information from School Improvement Guidance
Contents of a School Development Plan
As set out in Annex B : The Education (School Development Plans) (Wales) Regulations 2014 - Schedule

	SDP Requirements
	
	

	School Improvement Priorities

1. The school improvement priorities for the current school year.
2. The school improvement priorities for the 2 school years immediately proceeding the current school year.
3. In setting the school improvement priorities the governing body must take account of the national priorities
- improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience
- reducing the impact of poverty on learners’ progression and attainment

	
	

	School improvement targets, expected outcomes and strategy
A brief statement setting out the school improvement targets and expected outcomes and the governing body’s strategy to meet those targets.
	
	

	Professional development strategy
Details of the governing body’s strategy for the current school year as to how it will further the professional development of staff at the school in order to meet the school improvement targets.
	
	

	Working with the community
Details of how the governing body will seek to meet the school improvement targets for the current school year by working with—
(a) pupils at the school and their families; and
(b) people who live and work in the locality in which the school is situated.

	
	

	School staff and school resources
Details of how the governing body will make best use of the—
(a) current school staff and school resources (including its financial resources) to meet the school improvement targets for the current school year; and
(b) school staff and school resources (including financial resources) the governing body anticipates will be available to it to meet the school improvement targets for the next 2 school years immediately proceeding the current school year.

	
	

	Previous targets
A brief statement setting out the extent to which the school improvement targets for the previous school year beginning with school year 2015 to 2016 were met and where they were not met fully a brief explanation as to the reasons for that failure.
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